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COMMUNITYMUSIONORKS

Based on the conviction that musicians can play an important public service role, Community
MusicWorks (®1W) has created an opportunity for a professional string quartet to build and
transform the urban community of which it has become an integédPparidence, Rhode Island.
Through a permanent residency of the Providence String Quartet, CMW pre\adies &ehool
instruction and performance opportunities that build meaningftéfomgelationshipsmong
musicians, young people, and their families WekeEnd an&outhSideneighborhoods of
Providencé a hard pressed city seeking to resusfabarnessing the creative energies of
institutions, neighborhogdsd young people.

CMW is an ambitious program. While focused on string instrument instruction, its definition of
musicianship involves students in many string traditions and urgesdéngtofimprovisational
and composing skillm addition, musical expression is taught as a way of developing personal
agency and as a way of developing a voice in a larger civic and cultural world.

THE DESIGN OF THEEVALUATION

Such bold goals are céadiing to assess. Recognizing this, the staff and BGardrotinity

MusicWorks undertook an eighteeonth participatory evaluatiom2008 with funding from the

Rhode Island Foundation. In the words of Sebastian Ruth, founder and executive director, the
purposewnas to examine whetherandfdbowe c omi ng a member of the CMW cc
lives: their conceptions of themselves, their sense of themselves as effective, their willingness to try new thi
expressive.

The evaluatioprocess was steered by anigaty Team composed of statbaBl members, and
researcherandwasdesigned and executed by Dennie WolSameen Holochwostf WolfBrown,
an international couling firmspecializig in arts, culturand communities. The resulting
evaluation was designed to:

# Ask and answer the central gquestion, O0OAs you
how does their musicianship, their sense of themselves, and their participation in a wider
g vic and cultural world change?6

# Engage many sectors of the CMW community in thinking about the current strengths of and
frontiers forthe program: musicians, stafiaRl members, familjesd students

# Develop actionable knowledge for the organizatioviding clear and close to the ground
implications for strengthening programs and their effects

# Yield a set of tools that CMW could use to generate ongoing data about the program and its
effects.

To accomplish these goals, members of the CMW catyynalomg with a team of evaluators,
collected several, complementary forms of data:
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SOURCES OF DATA

Contextual Data

Observations of afteoon lessons, rehearsals, and PerformanoesP

Ongoing discussions witkctilty fellows, Board members
Student Outcome Data
g:\rlzllitsggivﬁﬁ @ Who enrolls and persists in CMW over time
CMW staff Who leaves the program and for what reasons

Musicianship Personal Agency | Participation in Wider World
Teacher and A Practice A Selfesteem A Developmental network
Student A Musical A Self A Broader aspirations
Lessonbased ~ knowledge _ monitoring A Application to other
Interviews A Involvement A Motivation spheres
Student ] A Accounts of |
Yearend A Diary day. Role doing A Maps of the worlds create
Interviews with of music in daily something around CMW and a
Outside lives of students difficult at comparison activity
Evaluators school/CMW
Parent A (Not a dimensior]f A Highs and )
Interviews many parents fel lowsin A Distinctive consequences
conducted by comfortable student of attending CMW
CMW Board commenting on) at CMW

MAJORACCOMPLISHMENTS

ENROLLMENT AND PERSISTENCE

In the contemporaryhitedSates classical music and classical music trainingehaoeeflect the

range of cultures and ethnicities that could enribri. than 95% of symphony players are

Caucasian or Asian, and an equally large proportion come from families and neighborhoods where
incomes are middle class and above. Even in community schools sfttieerarmbers of young

AfricanAmerican and Hispamnstudentsvho participate in classical music traishingot yet reflect

their presence in the population. Against this
reflecting the economically and culturally diverse families of tHend/astl Sout Side

neighborhoods of Providence.

Further, in a city and a school system with higt
students and families is also remarkable. Of the students who were enrolled in 2005, more than half

(54%) are still pfang or have graduated from the program. Students stay in the program for an

average of 4.5 ye@ronger than an entire high school cat@&those who leave the program,

nearly half | eave for circumst anmevmg, family ond st ude
illness, or the difficulty of getting to and from lessons and work in a city without efficient public
transportation).
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In part this persistence, ahé effects associated with it, cofremthe progrmd s abi |l ity t o ai
and hold nbjust studentbut entire families:

| play, my sisters play, and some of my cousins.
- Phase Il student

| realized the significance of CMW in our lives when | caught myself schedMing events around CM
events. The concerts artbtineaAeamties o me f i r st . 00Oh no, we have
come before the after school events. | thank God for CMW. | thank God they decided to locate in
Providence, right in the neighborhood. This way we can walk, we can ride a bike, within the commur
we see the people that we live with that we work with, | see the kids that go to school with my kids, tt
families.

--Parent of two{eng students at CMW

MUSICIANSHIP

When a studemtersissin the program and engageits many offerings, the uéds often a

distinctive young musiciafith strongd though basié technique, a keen sense of the

responsibilities of ensemble playing, a taste for a wide range of musical traditions, and a willingness
to go beyond the score to improvise and comphgeisTa quality that begins to develop in Phase |
students and matures in the most engaged Phase Il and Phase Il students.

Now | am working on a Vival di piece. When |
thrilled with it. When Iplaplk e a | i ttl e story in my mind cal
fast. | imagine antique bows going furiously, | feel jumpy on account of it. Vivaldi is listening; | can
picture him watching all the players. He is jumpy too, to gexall thecpiaggrslitics of the

time; a lot of the issues, the common and the rich people all listening to the music. | try to play it as
enjoy it as if to make them enjoy it.

- A graduating CMW student

PERSONAL AGENCY

Again, when students persistl engage, the result is a young musician who takes responsibility for
his or her own continuing development by practicing and thinking about music. This young person
understands the personal agency and effort that it takes to engage, persist, agdasake pr

Phase | this takes the form of joint clalohily excitement over having and playing an instrument. In
highly engaged Phase Il and Il students this agency grows into an investment in mastery and the
development of a distinct musical voice.

Thaigh | had played in an orchestra before, | got my voice musically [playing at CMW].
Maybe you could say | got certain preferenceardabdubhmay. | really wanted to

express myself through the music not just out of the book.

--A graduating CMsMident

She really wanted to audition for this ot
getting ready practicing a lot at home. She asked me if | would drive her when the day came
All the way there | could tell she wanted it teigg hwetheDshe was disappointed, she
didndot think she played wel/l enough. We t
better than she thought, how she could always try again.

--Grandfather of a CMW student
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PARTICIPATION INA WIDER WORLD

Studentat CMW have the rare experience of a wide and continuous network of support that
includes family, consistent teachers, older stualemgractice mentors.

At dinner my whole family all talked about the concert on Saturday. | had a solo on Saturday
sowve were reflecting on how people thought | did.
--A highly engaged Phase Il student

As students persist at CMW and mature as young adults, CMW introduces them to a still wider civic
and cultural world that includes concerts, opportunities to work evithlkawith professional

musicians, and the rare experience of performing pieces composed for CMW musicians. Highly
engaged Phase Il and Il students who take up these opportunities develop a keen sense of their
musical identity in a wider world:

The beday of my life, the day | will remember forever, is the day that we worked with DBR
and performed. That was the king of days
coul dnoét go to sleep that night.

— A Phase Il student

They also develop a netwof connections and experientgat gives them new knowledge and
opportunities andxpand theihorizons:

Today at the concert | saw the girl who had been here for nine years, and she got this schol
and she is furthering her educationnetigthecholarships comes from her being here
aloneornbtt r emi nded me olfcanmio see.rininmenydaissshed a u g ht
mi ght be in the same spot, graduating wit
favorite. Seeingesoe stick with the program for nine years. It is awesome, after working for
nine years, college will be nothing.

--Friend of a CMW family

ENRICHED AND SUSTAINED INNER LIVES

Persistence, musicianship, agency, and participation in a wider werkbpardke faces of the

kind of motivated, curious, and engaged inner life that the CMW program helps young people forge.
When students persist, when they engsageydwith the musical trainamgd take advantage of the

many opportunitiggresentedremakable things occur.

There is evidence that even outside of CMW lessons, music becomes a force organizing their lives,
focusing their activities and relationships. Here, for instance, is a Sunday in the life of a highly
engaged Phase Il player (with tistainces of musical activities highlighted):

1 Daniel Bernard Roumain, a contemporary composer and violinist, who composed and rehearsed an original piece with
CMW students.
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o . How
2

Where | Activity How Long~ With regularly?
Home Breakfasd Ate a bowl of cereal Family

Got myself and brother ready f Listen every

church , Family day wien | get

Listened to music on my stereg About 30 min ready

Went to church . ,
Church . : ) ) Family Twice a
(Bethel) Serviceé | played viola 11:009 1:30 Congregation | month

Mother had meeting, watched

brother play outside 1:300 2:30

Listened to iPod

. Another Get together
Frie ;L%Otv;nygségumﬁg}&]zue plays About 3:00 friend, a cellist to play about
house wat’cheoFI)T%// with her little sister 30- 45 min was going to | once every
come two months

Got on FacebooWwith CMW and
Home othersd a friend from CMW got ﬁ‘]?r?m 30045 Every day

me on last summe

Dinnerd We talked about the

concert on Saturday, | had a s¢ Whenever |

on Saturday, so we were 100 15 min Family erform

reflecting on how people thoug P

| did

Got ready for school .

Watched MTV About 30 min

Listenel to music on stereo About 30 min Every day

The program can also result in young people learning habits of hard work, inaestmeitdal
responsibility:

The senior CMW quartet | got to coach in the 2008 camp simply made my week. They had ¢
numbef attributes which made them one of the bedtlyegupsrthelger than most,

they had known each other for a long time, they had a highly developed (and very funny) raj
and common language, and they seemed 100% personatisicieestecdh being

pl ayi n glnhoawgyenerd thay lookidg to their coach dtheytivatight

their own, and they just wanted to play better. Their Haydn quartet movement was a fast,
energetic piece and it pleased thethafiesttlyioinsaid when they got the piece up to

tempo and played it off the string and madelitdedhbiemiece so much | want to

marry i

t! o

--A coach from a partnering summer program

In sum, the experience of growing up at CMW can provide anf@nehoore identity:

candt go

playing music
--Phase Ill student

WolfBrown
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MAJOR CHALLENGES

The key question for CMW is how more than the most persistent and most engagedasiuuke
affected in deep and lasting ways.

ENROLLMENT AND PERSISTENCE

Such remarkable outcomes for young people depend on students enrolling early enough, becoming
highly engaged, and persisting in the progtawever, less thdralf (47%) of CMVEtudents

enroll by age Yith 88% enrolled by 12. Moreover, during high school (particularly after age 16)
students are increasingly likely to drop out voluntarily.

MUSICIANSHIP

Samples of students playing in lessons suggest that CMW students dig yecimgdar the
number of years that they have been playing (in intonation, rhythm, fingerPartettthe

reason may be that students report that their lesson is the only time that Ttey plagins that
despite their interest they simplyndohave the hours they need for fluency on their instruments.

Giventf h e C MW insredibld raativiatidrs and rapport and their growing identity as
musicians, I'd like to see them get all the tools they need to play at an even better level.
--A coah from a partnering summer chamber music camp

This raises the question about whether it would be possible to create social settings (e.qg., afterschool
practice sessions), crage mentoring, or famtly-f ami | y o0j amdé sessions that
playes get the hours they need on their instruments.

PERSONAL AGENCY

Students across phases ladiveited sense of what they cart@make a difference in their playing.
They report t ha topradice yn wayotmbniakela differencevatdmalk
about where they are struggling.

Teacher: What do you do when you get to a hard part in the piece?

Student: If | am feeling energy, sometimes | keep going over and over it and seeing if | coulc
better. Or sometimes | just stop orrealesgdn.

--Phase Il student

The data on studentsd involvement and investment
Phase | and later Phase Il and Ill engagement. There is a period when some students and their
families report losing interestsense of progress.

| would say he has lost steam in this last year. He was very excited when he got his instrurn

when he could get a good sound, when he p
heds | ost. H eocoddhuscamwiho is rmoeirg albng ta bigger things.sHe a ¢
hasndédt had much of a part in performances

--Parent of a CMW student
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These fidings suggest that particulddyingt he 61 ong haul 6 of dieavel oping
skills for playing well, CMW students may need a more articulatefl\saaséhey can do to

progress and how to use their lessons or home practice déssipossible that students also need

clearer markers of their progress (e.g., a pfocesfting goals, different roles and tHskshey

can take on, and choices of pieces they want tQ.thé&levorth considering the model of

development practiced in karate and other martial arts where there is a sequence of clear levels that
studdsprepare for and take on as they recognize they are ready.

PARTICIPATION INA WIDER WORLD

An additional challenge for CMW is how to translate the intimate developmental network (i.e.,
students, families, and teachers) into a set of wider opportomitieseasing numbers of students.
Families describe how hard it is to do anything more than lessons and practicing when their children
are also involved in sports, debate, or step classes. 8senkedPll less engaged Phase Il students
describe addital CMW opportunitiessuch as concerts tripsworkshopss being like

homework: something that has to be done.

| dondot | i ke doing the extra stuff 1ike
gotodkast ome of t hem é

| ddotheédlabs i ke music | ab and fiddle | ab. I
front of other people.
-- A fourth year student at CMW

This student speaks to what may be an underlying challenge fdimdMg\Wvays to engage

younger and less eggd students in taking risks and trying out the many opportunities that the
organization has to offer. This entails trying new situations and venturing outside familiar routines
and neighborhoods.

RECOMMENDATIONS FORHE FURTHERDEVELOPMENT OF
CMW

ENROLLM ENT AND PERSISTENCE

More than half afhestudents in the 2005 cohort have persisted in the progregtention rate
that is remarkable for a classical music program in a city where economic hardship frequently forces
families to be highly mobile. Evamn there are steps CMW should consider taking:

# Enrolling studentatyounger ages in order to give them the time to develop the skills that
will let them progress.

# Helping older students to persist even though there may be strong competition fiiom midd

and high school activgiancthomebased demandas well as the lure of or need for after
school jobs.
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# Collecting exit data when families and students leave the program in order to understand
what motivated their leavihg

M USICIANSHIP

CMW seekstshare a distinctive kindofirs i ci anshi p. Whil eishohte pr ogr amt
prepare professional musicians, the program does aim to give stedemtards of worlg hard

on a challenging skill, developing a level of personal expressinimgoa@mntributing member of

a community, and understanding that music can be a powerful force in the life of individuals and
communities. To maltkis possible famore students, CMW should consider:

# Creating an articulated map of expectations, akillppssibilities for each phase of work at
CMW that can be shared with facttiows, families, and students.

# Investing in workshops with skilled teachers of young string players for faculty, fellows, and
mentors, with an emphasis on strasabiat vork as early as Phase I.

# Developing social forms of practice that support progress (e.g., times and places where
students can practice together, get help learning how to practice effectively, and learn from
older students andyng adults working on pisge

# Continuing work with families so that they can support, anbgxtend practice outside
of lessons.

PERSONAL AGENCY

This set of skills catches fire in highly motivated Phase Il and Il students. The challenge is how to
build these skills and liahkearlier and more widely by:

# Building a more active role for students in their own musical development (e.gheicking
next piece from a range of appropriate choices; announcingnsedert what to listen for
at Performancedeties; okeeping digitaportfolio.)

# Continuingessorembedded interviews to support mutual reflection andejtiad)
between teachers and students

# Building a system of electronic portfolios that help students to chart progress (music
samples, interviews, and siparsonallyelevant samples frdPerformancéarties) and
yieldyeae nd o0 &!| bums

# Creating paid roles for Phase Il students to assist in this work, while they also learn relevant
musical, instructional and technical skills.

PARTICIPATION INA WIDER WORLD

These capacities are a distinguishing feature of the programs at CMW, expanding its scope of
outcomes beyond what is sought by many other music education programs. Currently, a small group
of gudents realize these outconié® challenge for thegamization is to begin to build these

2 An effort to examine comparison data from other comméyd music programs revealed that most institutions track
enrollment but not persistence.
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capacities earlier, more explicitly, and in a wider number of young people. In combination with the
strategies outlined above, additional actions could include:

# Buildingoneventslitehi s year 6s coonareeosan brigioahpieeeind per f
honor of ODb ehithpfogidednarycstuderdsiwith a climskome
introduction to the wider world.

# Expanding the range of places where CMW students can play throbgiséaith
organizations, schools, neighbothfastivals, etc.

# Expanding partnerships with other organizations where older stadepitsfe.g.,
Philharmonic Music Scho8lhode Island Youth Philharmonic Orchegtpgle Hill, Bay
Chamber Concerts, etc.)

# Seeking and more widely distributingoopipities for Phase Il and 1l students to present
the work of the organization, through attending live events or through produdiagedeb
materials

# I nvesting in workshops ordigishrecordrgamsihi ps t hat

documentatioskillsto mature and improve so that they can contribute reflections to the
website, produce materials for YouTube,a¢tan increasingly high level of quality.

CREATINGSUPPORT FOR HIS EXPANDEDWORK

Taking on the work outlined above will requinsiderable organizational and community support.
Staff, Boargnembersand families will have to:

# Build family-based musicianship Many families want to be better able to support the
musical aspects of practicing (e.g., by asking questions, offeggigsstoa turning to
CMW CDsor a website with exampt#svhat the pieces sound like played well or in a
variety of styles/approaches, etc.). CMW could also work with families to create community
based opportunities for young pe@pbtaying (e.g., aith-based services or family events,
or by creating C®to send to distant relatives, etc.).

# Establish media partnerships for documenting developmenCMW would benefit from
an alliance with a strong media patmbelpwith the organizatialdesigrand
implemenrdtion ofelectronic musical portfolios for students, as well as internships for older
students. The purpose would be to record individual student development, support their
reflection, and allow them to share their musical eigrlplayingcompaosing, writing liner
notes) with others.

# Staff for a differentiated programlf these investments yield younger students enrolling
and higher numbers of students persisting into Phases Il and lll, the organization may well
need to think in terms ofare explicit specialization in faculty and fellows, with some
individuals concentrating on early years and others focusing on more mature young
musicians.

# Create ongoing data systemsAs a part of annual intake and-gear interviews with
students andafilies, it is important to build stronger ongoing data collection systems that
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regularly capture information (e.g., grades, course enrollments and electives, auditions and
additional musical activities, forms of personal or community service, etbhgr Waitet
longitudinal persistence data, this would provide the foundation for ongoing reflection on
the program and for possible larger scale comparisons on a range of indi¢ators (e.g.
comparisons with other neighborhood students who also attend PeoRidleinc Schools.)

This information would be an ongoing resource for talking about the program with funders.

# Collaborate and learn from a network of colleague organizatian€MW has strong
local organizational colleagiesugh the Providence Youth &@ollaborative. There is
also a growing network of muspecific colleagues engaged in similar youth development
and communitpuilding workincluding several sister organizations that, like Community
MusicWorks, were featured by Chamber Music AmgricaaS e v énthe &ts ar s 6
education fieldlwo of these programs were directly inspired by GM@ular exchanges
with these programs will be vital to both prokdeiving and innovation.

MOVINGFORWARD DEVELOPINGACTIONSTEPS

Acting on the above raomendations will take time, reflectenmd resourceseven as CMW has
programs to run, new fellows to welcome, and other initiatives to undertake. With that in mind,
together the Board and staff might consider using the evaluation as a stimulusido,discus
designing options and making choices. Critical steps in such a process might include:

# Holding discussions on key points designed to develop a prioritized list of which
recommendations are the masgfemt and feasible in the 2MA0 year and acras®e next
three years

# Ensuring that the strategic plan for the organization accounts for work toward the key
recommendations that are selected.

# Continue to share and substantiate these findings through regular evaluations that can index
progress in ahe areas highlighted in this report.

# Expand the indices of student success to include dimensions such as academic achievement,
community service, and enrollment in additional forms of music education.

# Develop strategies to follow up with graduatdseqgsrogram following their later
development as students, musicams concerned citizens.
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3 :
SECTIONTWO: INTRODUCTION\‘

Photocredit: Jori Ketten
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For twelve yearsoBimunityMusidVorks (CMWhas offered musical instruction and experiences to
community children in th&est End an@outhSideneighborhoods of Providence, areas of the city
that are home to many working families who seek to find the best for their children in a city that is
hardpressed to provide opportunities such as music and art in its schools.

The highly accomphied members of the Providence String Quartet provide private and group
lessons on the instruments of the classical stringtguialin, viola, and cello.addition, children
enroll in eldive courses such as Music LabFiddle Lab, attend workstwopy visiting ensembles
and composers, apdrform regularlgit parties and salons attended by their teachers, families, and
members of the community.

Unlike the precollegiate divisions of many major conservatGridd)N plgposds not toprepare
stucents exclusively for careers as profedsiamsiciansnstead, CMW provides sustained training

in classical music to children in order to develop a broader, holistic musicianship designed to foster a

life-long engagement with and love of music as a&sufyversonal and community identity.
Moreover, the CMW program seeks to harness the power of music as a tool for building dedication
and perseverance, along with a commitment to joint action and social justice.

In 2008, the Rhode Island Foundation pexvidinding for an evaluation of the Cikfgram.

The staff of CMW began work on this evaluation with anokgvisam composed of staff and
Board members, scholaasd evaluators. Subsequently, Gldiwmissioned Dennie Wolf and
Steven Holochwositf WolfBrown to conduct and write the evaluation. The following document
provides:

context for the evaluation

background on the approach and process of the evaluation

major findings for each of the key outcomes (MusiciaAgi@pcy, Relations to Wider
World)

recommendations anctian steps

#* e

THE CONTEXT FOR THEEVALUATION

THE PROMISE AND PARADOX OF CITIES

Cities are rich in resources (libraries, museums, magnet and charter schools, parks, colleges and
universities)and manpf theseaare free. Cities haveottmer source of cultural weadthey are

places of confluengéhere languages, cultures, religiomkcuisines meet and fuseriéts as they

are, cities also host the greatest divides in opjieg for children anguth.Providence is no
exeption.Growing up on the affluent East Side or in the poorer West End is dramatically different
in terms of the quality of public schools, the hours the public library is open, the facilities at the Y,
and the number of bus tedars it takes to reach a museum, concert, or a campls/elasscess

to and cost of fresh fruits and vegetables follows this same gebgraphy.

This unequal distribution mattersitdéss long fueled the gaps between who graduates from high
school, whb attends college, and who is in a position to thrive and give back to their community.
However, these gaps may take on added meaning in current times when earning and thriving will
increasingly be tied to an emerging set of characteristics:

3 Rothman, Robert. (200T)ty Schoo®ambridge, MA: Harvard Education Review Press.
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# Who is a citign of the world: someone who can move comfortably and respectfully across
situations, languagesd different cultural communiftes

# Who thinks critically about existing knowledge and systems?

# Who can create and innovate?

# Who is willing to take actiamd work with others to make a differ@hce
While some might argue that these capabilities are the responsibility of families and/or schools,
Community MusicWorksas deveped a different propositiorvesn modestigized cultural
organizations, if pogihed within urban neighborhoods and willing to open their practice to children
and families, can make substantial contributions to:

# the development of children and youth

# fami |l i esd capacity to provide opportunities f

# the stability anduality of life in a neighborhood

# aenlarged mission for arts and cultural organizations situated in urban communities

It is this larger hypothesis that furnishes the broad context for the design and conduct of this
evaluation of Community MusicWorks.

THE CMW N EIGHBORHOODS

By locating its office, teaching spaces, and performances in tBed#adtSoutlside

neighborhoods of Providence, and by offering free instruction, CMW stands to challenge both the
racial and economic homogeneity of classical etusation and practice. Data from the

Providence Plan make it clear that families in these neighborhoods who seek the best for their
children are doing so under challenging circumstances:

The CMW Neighborhoods Providence
White 26.5% White 54.5%
Non-Hispanic White 13.8%| Non-Hispanic White 45.8%

Diversity Hispanic 51.6% Hispanic 30.0%
Black 18.7% Black 14.5%
Asian 13.2% Asian 6.2%

% Public school

children with primary 68% 32%

language other than Englis

Median Family Income $23,346 $32,058

% Familes below Poverty | 36.6 23.9

4 Although differently worded, these are the capacities listed by the Partnershikiits, 2inder the discussion of
learning andhnovationskills. Available onlinewatvw.21stcenturyskills.org/indenp@ltemid=
120&id=254&option=com

5 Providence PlaAvailable online dittp://local.provplan.org/profiles/wed_main.htnficcessed September 21, 2009.
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THE CONTEXT OF CONTEMPORARY MUSIC EDUCATION

In 2008 the National Assessment of Educational Progress published data fromvaddetion

assessment of arts education. The assessment, which was fotugediers &tudyingusic and

the visual arts, provides a sobering picture of the kinds of activities young adolescents engage in and
their resulting skills. Among the most discouraging findings is how infrequently students engage in
making music (33% playing instruments, 488tng, 17% composirtidjloreover, these patterns

are stubbornly low across an entire decade.

The percentage of studegtade,dy stutemirtedsohool activities their teachers ask them to do at least once
a month in 1997 and 2008

1997 2008
Listen to music 51% 49%
Sing 30% 28%
Play instruments 28% 33%
Write down music 26% 33%
Work on group assignments 36% 35%
Make up own music 16% 17%

6 U.S. Department of Educatidnstitute of Education Sciences, National Center for Education Statistics, National
Assessment of Education Progr@$¢AEP), 2008 Arts Assessmémailable online at
http://nces.ed.gov/nationsreportcard/pdf/main2008/2009488.pdf. Accessed Decemb&917, 20

7 1bid.
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Clearly, the majority 8h graders in this country have only rudimentary knowledge of haw musi
works, how to read it, or how to talk about it:

Map of the items that currehgl@s can accomplisttin music

Scale

tion ription
score Question descriptio

300

275 | Identify piece of music as coming from 09th century and provide limited justifibgtio

265 [l dentify one el ement of jazz present

239 Describe an emotion or mood created by a composition and describe two ways in
emotion or mood was created

237 | Provide a partial identification and description of erroremipian instrumental solo

230 | Describe a similarity and a difference between two written vocal parts

228 [l dentify the solo instrument beginni

225 | Provide a comparison between the tone color of two different singers

195 | Selectiaé drawing reflective of the texture of an example of music

195 | Identify the term for a fermata symbol

192 | Identify the name of a piano dynamic marking and explain its meaning

183 | Either identify the name of a piano dynamic marking or explain itsgneani

182 |[Provide a |imited explanation of why
176 | Identify a correct time signature for a piece of music
174 75th percentile

172 Identify region of origin of African musical excerpt and provide a description of
characteristic related to its style

167 | Identify a bass clef symbol

166 | Identify the type of instrumental ensemble performing an excerpt

163 | Describe one feature of a song that identifies it as a spiritual

151 | Identify the length of the introductioho 6 Shal om My Fri ends

136 | Identify directional contour of part of melodic phrase

128 25th percentile

124 Identify region of African musical excerpt and provide partial explanation of its styl
characteristics

84 | Describe an emotion or mood created dgnaposition

49 | Identify region of origin of African musical excerpt

0

Note: Regular type denotes a construetgabnse question. Italic type denotes a multiplee question. The position
a question on the scale represents the averageaeabkdtained by students who had a 65 percent probability of ol
credit as a specific level of a construgggonse question, or a 74 percent probability of correctly answerirgptdou
multiplechoice question.

Additional NAEP data alsnake it clear that students in city school systems have less access to
music and correspondingly perform at a lower level in music than students from other settings.
Similarly poor children also perform at significantly lower levels than their weaftiEngse
realities are evident in a city like Providence, where there are few music classeseGidiiplat
middleschoolsand high schogland where bands and orchestras have disappeared.

8 |bid.
9 Keiper, Shelley, Sandene, Brent, Persky, Hilary and Kuang, Ming. (2@09).Nat i ond6s Report Card: The
Washington, DC: Institute for Education Science. National Assessment of Educational Progress.
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Additional @ta from recent surveys of communitpslshof the arts indicates tiieIW is
distinctive even in trentext of organizations whose mission is to make music learning widely
accessible.Compared to many @hcommunity music schools, CM&#es a much higher
proportion of children of color, @scially Hispanic studerasid povides universally fremusic
learning as compared to x wii scholarship and féased lessons.

THE CONTEXT OF CLASSICALMuSIC

CWMO6s work also needs to be understoad in the cc
music, in which Latinos and African Americans comprise only 4% of symphony players,

account for nearly a third of the general population. Though most classical music organizations are

located in urban areas, many of which are primarily inhalpeaphg/ of color, audiences are

predominantly white, usually coming from the suburbs. Most classical music audience members are

over sixty years old, despite the huge interest in music among young people. There are, therefore,

serious questions about hdw tlassical music tradition will be shared, but also how it will be

invigorated by the presence of players and audiences who bring different traditions and sensibilities

to their musical experiences.

If a conductor rehearses and performs d divengueicemweéorns e 6 or chestr a,
rehearses and performs the same piece with a diverse orchestra, the result will be a comple
different artistic préduet that | would argue is superior, because the scope of the artistic
input that went itda@reation is so much greater. Classical music is an art form that thrives

on new interpretations and cultural influences. Currently, it is thirsting for new oases from
which to sustain its artistic vibrancy.

-- Aaron Dworkin, President of the Sphinx @igatiori2

In addition, many musicians would point out that the pool of young players is also homogeneous in

terms of their class background. Becoming a skilled player demands enormous resources. There are

the obvious investments, such as a quality irsttumusic, the cost of lessons, and concert clothes.

In addition, there are the sidebar costs: tickets to live performances, discs to listen to, and
transportation to and from |l essons. And there ar
research it takes to identify a good teacher, to find out about and travel to auditions, and to prepare

and qualify for scholarships at special programs.

Thus, the location, enrollmeand programs at CMW challenge the belief that classical music is

ineM t ably Western, el ite, and oaboved the concern
CMWG6s programs represent one compelling strateg)
music: the creation of a diverse body of riosrs through consént exposure to and instruction

in the art itself.

10National Guild of Commity Schools of the Arts. (200@Eld Survey Report-2008 Academic Year.

11 Sadykhly, Afa. Diversifying the symphony. Available onmenapolyphonic.org/panels.php?id=8&dayAtcessed
September 20, 2009.

12Dpworkin, Aaron. (2007In pursuit ofvdrsity in our orchesuaitable online aww.polyphonic.org/article.php?id=102
Accessed September 20, 2009.
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COMMUNITYMUSIONORKS INCONTEXT

Based on the conviction that musicians can play an important public service role, Community
MusicWorks has created an opportunity for a professional string quarketatedowansform the

urban community of which it has become an integrat padvidence, Rhode Island. Through a
permanent residency of the Providence String Quartet, Community MusicWorks provides free after
school instruction and performance opporigmihat build meaningful letegm relationships

between musicians, young people, and their families in the neighborhoods of the city.

As a music program, CMW is unusual. First, its definition of musicianship is bold, encompassing
more than technical gr@ency in classical music by involving students in many string traditions and
urging them to develop improvisational and composing skills. Second, at CMW the intention is that
playing music becomes an experience of developing personal agency aniziafyrbotigthe

power and the responsibility of having a voice in larger civic and cultural conversations. Finally,
music is seen as a way of being in the world: a set of practices for learning from and teaching others,
giving back and contributing, arad/gling towards new horizons.

CMWG6s current curriculum expands through three g
work deepen. When they enter the progadirahildren are assignedtmse I. Students in this

phase of the program participateveekly individual lessons, monthly wanstand trips to

concerts, anddeformancdarties, whic take place five times a y€arce they have achieved a
sufficient level of expertise, and are at least 12 years old, they advance to Phasentemdech is

for early adolescents.this phasestudents participateweekly orchestra rehearsals, music lab
classes that teach improvisation, theory, and composition, and discussions on themes of social
justiceln addition, Phse Il studentsrganizeard helpchoose the topics fotouth Salons in which

they and audience memtbdiscuss an important isstre2009, the Salon focused on the inequities

in arts education for young people growing up in Provigehase Il students, who are late
adolescesnt(ages 1o 18), participate in all Phase | and Il activities, but also rehearse and perform
as a chamber ensemble.

Thus, unlikethepeo |l | egi ate di visions of many maj or conse
not to prepare students becomerofesional musicianmstead, CMW provides sustained training

in classical music in order to develop a broader, holistic musicianship designed to-foatgr a life

engagement with and love of music, as well as a keen sense of community and sbrtial justice.

addition CMW seeks to harness the power of music as a tool in building perseverance, agency and
curiosity, competencies that have applications far outside the arts, and indeed that are critical to

success throughout life.

Thismissiorrepresents a sipacontrast to typical outreaancertghat many musical institutions

offert o ur ban students. | n tdmpaingalEemaie strat€gyitdd s wor k |
building audiences for classical mRsither than exposure or loweeiced tickets, W has re

imagined the survival of orchestral and chamber mtistccasation of a diverse body of music

lovers through consistent exposure toimstduction in the art itselh this regard, CMW inherits

and expands a vitehdition in American leang:the belief that all institutioBsnuseums,

orchestras, universities, and libré&&wuld be open to the public and contribute to thebwielg

and vibrancy of their communities.

Finally, CMW holds and shares a distinctive definition of nexsieliénce. In this view, being a
highly skilled musicimombinesisical proficiency (both technical skills and expression), personal
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commitment, and an understanding of music as a cultural force that can both expre$s and help
create a more humane idor hough a static picture hardly captures this dynamic relationship,
CMW6s view of musical excellence | ooks somet hi

Music as a powerful force
in expressing and
creating a humane world

l\/lu_s_ical Personal
Proficiency Commitment
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Photo credit: Jori Ketten
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A FOCUS ONYOUNGPEOPLES MUSICIANSHIPPERSONAL
AGENCY AND PARTICIPATION IN ANIDERWORLD

There are miy important questions that amalexation might pose with regawdCMW, such as the
sustainability and scalability of its particular model of music eductt@nonsequences for the
careers of the musicians who choose to work at CMW as quartet nfetlidvessor practice
mentors. However, in early discussions of the evaluatioandtaélvisors decided that the
foundational question they wanted to pursue was, in the weid$\bfounder Sebastian Ruth

How does becoming a member of the CMW comnindnie ct a st udent ds i
conceptions of themselves, their sense of themselves as effective, as well as their willingne:
new things, or to be expressive?

In order to translate this broad question into an evaluation design, eveabul¢oirsvith an

Advisory Team and the faculty of Community MusicWorks to develop a logic model that reflected
the current inputs for each phase of the program and expectedrghtmmgeterm outcomes in

three major areas

# Musicianship includes instmental ability, dedication to regular practice, and the depth of
involvement in practice and performance, as well as general knowledge about the
mechanics and techniques of playing, musical vocabulary and concepts, and history of
music.

# Personal Agencys a concept that encompassesesslft e e m, motivation to ac
musical goals, and the ability to objectively monitor progress towards those goals, and,
when necessary, the willingness to develop and deploy different stnategiesaching
thosegoalsin short, agency is the fuel for persistence and achievement.

# Participation in a Wider Civic and Cultural Worldeferstosudent sd wi |l Il ingnes:
participate in a world wider than their neighborhood, family, and €st@obmponent
isthe existnce of a developmentalnetwork | ndi vi dual s who support

explorations through and beyond musi@an intimate level, this network may include

family members, CMW teachers, practice mentors, and other young musicians. But as

students takadvantage of what CMW has to offer, this network branches and expands to

include distant and diverse role models (e.g., musicians like Daniel Bernard Roumain and
thinkers | ike Maxine Greene). A second compo
broader spirations and their will to take on new experiences and challenges.

While these traits can be defined separately, in the lives of young musicians at CMW, they often
overlap and reinforce one another. The following reflections of a music coacheat @r ggram
in the region reflect how intertwined musicianship, agency, and participation in a wider world can be:

The senior CMW quartet | got to coach in the 2008 camp simply made my week. They had ¢
number of attributes which made them omeupfshiedbdstygwere older than most,

they had known each other for a long time, they had a highly developed (and very funny) raj
and common language, and they seemed 100% personally invested in being musicians and
playing togeéhdn no way werey lookjrio their coach for motvaggrbrought

their own, and they just wanted to play better. Their Haydn quartet movement was a fast,
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energetic piece and it pleased thethayfiesitlyiolinist said when they got the piece up to
tempo drplayed it off the string and made it to the end, "I love this piece so much | want to
marry 1it!o

They set a good example for our students. | also feel like | got some perspective on my own
teaching situation that serves families dhih tayimesias of the farvias

inspired by the CMW stiddefsendent ownership of their work in classical music and

their creation of a new community based on music and friendship.

--Coach from a partnering summer music program

A DEVELOPMENTAIMODEL

Our evaluation used a developmental (or longitudinal) model, in which we examined the changes in
each of these three dimensions over time, looking at the differences between students enrolled in
Phassl, II, and Il of the program. We chose this stratedlger than one that focused on

comparisons to a contigroup, for a number of reasoRsst, there is naasily constructed control

group, asomparably engaged young musicians in the area are, on average, more privileged. The
young people on the CMW4iting list are chiefly younger students with modest training. In addition,
there was no ethical way to hold families on the waiting list throughout the evaluation, given that the
program can have many benefits for families and children and those wilinghight be far from

a random sample of families. Finally, a design with a control group would have necessitated
collecting data from twice the number of childrem,aogemparable period of tirvée chose

instead to use the available time and i@to design a set of research tools that could become
ongoing strategies for data collection and reflection for the organization and its many stakeholders.
Thus, the core research question for the evaluation became:

Do we see positive changesshipusigency, and participation in activities in and beyond
their communities associated with student
and their progression through the phases of the program?

CAPACITYBUILDING ANDUTILIZATIONAPPROACH

I n addition to answering that core question abol
two furtherpurposes. The first of these was to build the capacity of individuals throughout the

organization to reflect on the investments and resultsprbtiram in an ongoing way, constantly

asking questions, seeking evidence, and thinking through possibilities and implications in order to
strengthen t he dhug thedesiga builde on@ sradipon af participaterg and

empowerment evwations3 This approach stresseyjaging stakeholders in designing and

conducting their own evaluations using an outside evaluator or a team of advisors in the role of

coach(es) or critical friends. The process emphasizes the following steps: higeatsiistd

13 Fetterman, David. (2001). Empowerment evaluation: The pursuit of Aghaditices in Program EvalVatioh pgs. 73

0 106. FettermarDavid, Kaftarian, Shakeh and Wandersman, Abraham. (Eds.)E(ip8&)erment evaluation: knowledge and
tools for sstEessment & accouni#dlitgand Oaks, CA: Sage PublicatuesreBalcazar, Yolanda and Harper, Gary W.
(Eds.). (2003Empowerent and participatory evaluation of communitBintgraeritonslY: Haworth Press.
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definition of the programbs outcomes and the p
range of tools for taking stock of the program
and 3) and planning for the future. Whamdacted jointly these three steps build organizational

capacity and a sense of community. An overarching goal is to create a culture of learning, self
assessment, and continuous improvement that far outlasts the period of the specific evaluation.

r
€

O

The seond purpose was to develop a set of practices that would continue to be useful to CMW, long

past the end of the evaluation period. The aim was to develop and field test a set of research tools

that could translate into everyday prestihat would allo@MW staff (in concert with theo&rd,

familiesand students) to document, reflect on, and strengthen outcomes in yearsiorcome

exampleduring the evaluation teachers regularly interviewed their students about how and what they
were learning. The ationswere deliberately designed to work for students of all ages, to fit into

the last minutes of a lesson, and to give both teachers and students a chance to reflect on what was
happening for students both within and outside of lessons. The inteereatswintended as a

tool that could be adapted to become an ongoing

THE EVALUATIONPROCESS

As mentionedbove one of the opportunities in the evaluationtivaggage faculty, staff, and
Board members in a ydaing process okflection and conversation. The major steps in this process
included:

Establishing a Shared Definition of the Progra
Evaluation

Step 1: Involving CMW Student Researchels the spring and summer of 2008, we worked
with Phase Il CMW students to adapt and develop tools that would permit us to examine
the three broad areas of outcomes. First, a number of students volunteered to help us pilot
the interview tools that we had developed. Second, during the summetlud P0a&e
Il students collaborated on ensuring that the tools would be effective with young people
(i.e., they used them with one another, discussed whether the information heftected t
experience, and helped hs@re that the language anddionsvorked for young
peoplé.
Step 2: Collaborating with CMW FacultyBeginning in the fall of 2008, teaching staff at
CMW became actively involved in the evaluation. As an integral part of weekly lessons,
teacherbegarinterviewing a structured sample efrtetudents (selected to vary in the
intensity of their involvement at CMW). These interviews focused in turn on the three
major outcomes the program is seeking: musicianship, ageémayticipation in a wider
world. While furnishing data for the eatitin, they are also becoming a part of the
practice at CM\@ another tool that teachers have to work with their students. In
addition, CMW faculty critiqued and refined the logic model that informed the evaluation.
Step 3: Collaborating with CMW FamiliesA set of data collection tools used with CMW
families focused on capturing the ways in wh
affects/ contributes to family | ife and vice
festival 6 wh e chidref \elonteérédéoscome to @ pizzendinner and create
maps of their creative and musical worlds, as well as diaries of the ways in which they were
involved in music. The evening also served to introduce families to the evaluation process.
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Developing and Using a Range of Tools to Capture the Strengths and Needs of the
Program

Step 4: Reflecting on Creating Public Valuén January and again in June 2009, several
members of the CMW evaluation advisory team met with evaluators of similar intensive
arts eélucation programs across the country. The purpose was to discuss how to:

o0 develop Bw methods to capture and represent the effects of such programs

0 structure evaluations so that they contribute to practices and quality of organizations

o present the resing information in ways thateconvincing to funders and a

broader public interested in positive outcomes for young people
Step 5: Documenting Student and Family Experiencetn the spring of 2009, faculty and

evaluators collected the final round of.ddia included a final set of lesbased
interviews conducted by teachers as well as additional interviews and data collection with
students by a team of outside evaluators. Board members also conducted their interviews
with families. In addition, evatars attended multiple afternoon lesson sessions, rehearsals
for Performancéarties, and three performances.

Planning for the Future

Step 6: Sharing Initial Findings with the CMW Boardin August 2009, evaluators shared a
subset of findings at the CMBbard retreat. This discussion focused on the most
challenging of the findingghose that could have f@aching implications for the way in
which the Board used its time and resources in the coming year(s). The discussion and
guestions that arose irat meeting were used to developtbaussiomraft of the
evaluation

Step 7: Discussion Draft Shared with Advisory Team and the CMW Boarith
November a discussion draft of the evaluation was shared with the Advisory Team, CMW
faculty and Board foridcussion and feedback.

Step 8: Final Evaluation Document delivered to CMW and the Rhode Island
Foundation.

Step 9: (Penihg resources) The Design of Ogoing Reflective Tools for CMW
Provided that resources are available, the evaluation process gadniiihOim translated
into a set of tools that will enable students, teachers, and the organization as a whole to
think about young peopleds progress toward t
Discussion with teachers and Board members suggest thapssmiered may be of

ongoing use:
0 lessorbased interviews about the meaning and consequences of being a musician
o annual portfolios of studentwogko s si bl'y in the form of DVD

capture a young personds prludiggheghs s over ti
individual and ensemble performances

0 potential internships for older students as mentors and tethiridiglping to
produce these albums

0 augmented data systems that produce a database that can yield remuilae data
demographics of stents and families, persistence in the program, and other
potentiaforms of student information (couts&ing and electives in high school,
additional musical activities, community service, etc.)

Throughout the evaluation process, many key CMW corgétugarticipated, contributing their
expertise and experience:

# Evaluation Advisory Team Liz Hollander, chair of the CMW Board; Sebastian Ruth,
ExecutiveArtistic Director of CMWChloe Kine, Program and Evaluati@pecialisht
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CMW; Karen Romer, a former CMW Board chair; Shirley Brice Heath, Professor at Brown
and Stanford Universities, Eileen Landay, former Professor of Education at Brown
University; and Jori Ketten, an artist and media documentary special@kaiotosely

with CMW to record key events.

# Faculty Interviewers All CMW faculty members participated in interviewing students as a
part of their lessons throughout the 22089 year.

# Board Interviewers FourBoard members and three evaluators trédriaterview parents
of CMW students

# Student ResearchersPhase Il students helped to pilot the questions for the student
interviews

# Staff Researchers C MWG s amirAdndnisteative Coordinathiz Cox, together

with ChloeKline, Program and Euahtion Specialigtelped to schedule and organize the
research, as well as reviewing the enroliment and persistence data.
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